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Dear Colleague:

To the surprise of many people in the education policy arena, I chose the arts in education as the focus for
my chairmanship of the Education Commission of the States (ECS). While there are many competing pri-
orities in public education that are deserving of support, this choice of focus for my ECS Chairman’s Ini-
tiative was a simple one. It was simple because I know both from deep personal experience and from the
evidence I have seen in schools that arts education must be a vital part of every child’s education. From
improving academic and student achievement to enhancing our nation’s overall economic competitive-
ness, the arts offer many practical benefits. In fact, I would suggest that the future of our economy is based
on establishing a creative class and creating a generation of people who can think artistically. That’s why
an arts education has value in and of itself.

The Governor’s Commission on the Arts in Education, which crafted the following report, has spearhead-
ed the work of the ECS Chairman’s Initiative. This commission was composed of leading experts and pol-
icymakers who are advocates for the arts in education. It calls on governors, legislators, chief state school
officers, higher education officials and other education leaders at the federal, state and local levels to make
arts education an essential part of every student’s education. This call cannot come too soon, especially for
policymakers and education leaders at the state and local levels, where many decisions about education
policy are made.

I hope you will join the Commission and me in considering the findings and recommendations contained
in this report, and in taking action to make these issues a matter of national priority. As my two-year chair-
manship comes to a close, I am pleased that ECS will continue to be engaged in this issue. I look forward
to supporting future efforts to ensure that the arts are not extracurricular, extraneous or expendable, but
instead an essential part of a well-rounded education for all of our students.

Thank you for your support. 

Sincerely yours,

Mike Huckabee
Governor
State of Arkansas
ECS Chair 2004–2006



Introduction

With the leadership of its 2004 chairman, Arkansas Governor Mike Huckabee, the Education Commission
of the States (ECS) has focused on the arts in education for the past two years. ECS believes that maintain-
ing a commitment to the arts in public schools is essential, and ECS will continue to support the arts in
education because, as stated by Governor Huckabee, “the future ability of our economy and this country
will be based on the fact that we have students who are able to be more creative with what they’ve learned
than anyone else.”

As part of his chairman’s initiative, “The Arts–A Lifetime of Learning,” in March of 2005 Governor Huck-
abee appointed a Governor’s Commission comprised of representatives of K-12 and higher education, arts
organizations, government agencies and state legislatures. The charge to the Commission was to identify
what ECS and its constituents can and should do to support the arts in education through stronger and
more effective state policies.

This report offers a summary of state arts education policies; examines policymakers’ perspectives on the
arts in education and the tools they need to promote the arts in education; reviews existing research on
the benefits of learning in and through the arts; and identifies areas in which additional research is need-
ed. The report closes with suggestions for future action on the part of ECS.

ECS, with the support of the Governor’s Commission, recommends an increase in support for the arts in
our nation’s schools. We are convinced that arts education is a function of both supportive policy and
quality practice.

A Summary of Current State Arts Education Policies

In October 2005, Governor Huckabee released ECS’ Artscan, an online searchable database – available at
www.ecs.org/artscan – that contains summaries of state policies related to arts in education from all 50
states and the District of Columbia. This database draws upon information in the Arts Education Partner-
ship’s State Arts Education Policy Database, and is designed as a resource for policymakers and advocates
who are working on strategies to promote the arts in education through state policy.

Artscan data show a range of state policies that support the arts in education, including mandated class-
room instruction, high school graduation requirements, admission requirements to state colleges and uni-
versities, and state-level arts assessments. For example, as of November 2005, Artscan shows:

• Thirty-six states and the District of Columbia include the arts in their high school graduation require-
ments, either as a requirement or an elective.

• More than half of the states require regular classroom teachers – primarily those in elementary schools –
to take coursework in or demonstrate knowledge of the arts to receive certification or licensure.

• Nearly every state requires schools or districts to provide arts instruction to students in various grade
levels, and some states require these courses to be taught by teachers certified in the arts.

• All states, with the exception of Iowa, have state-level standards in the arts.1 Iowa does not have state-
level standards for any subjects.

Examples of State Policies that Support Arts Education

While many states have included the arts in high school graduation requirements and require schools at
various levels to offer arts instruction, some states have developed even more assertive policies to promote
the arts. Examples of state policies drawn from Artscan, are listed below.

2 GOVERNOR’S COMMISSION ON THE ARTS IN EDUCATION

“We owe it to each

young Arkansan to

ensure that whatever

their talents are,

the doors are open

for them. After all,

education is about

opening doors.

An early introduction

to the arts can start

Arkansas children

down that road

to lifelong learning.” 

Mike Huckabee,
Governor of Arkansas



State Legislation Requiring Arts Education

Arkansas passed a law that requires every public elementary school in the state to provide instruction for no
less than 40 minutes in visual art and in music based on the state visual art and music frameworks each cal-
endar week of the school year. Instruction must be provided by a teacher certified to teach art or music. Leg-
islation also created the Future Art and Music Teachers Pilot Program, which gives students in grades 11 and
12 in at least six schools in the state an opportunity to offer music and visual art instruction to K-6 students.

Admissions Requirements to State Colleges and Universities

Some states have encouraged student participation in the arts by making such participation a requirement
for admission to state colleges and universities. Examples of states currently utilizing this approach include:

• California. To qualify for admission to the University of California and California State University sys-
tems, students are required to complete one year of visual and performing arts chosen from dance, the-
atre, music or visual arts.

• Minnesota. Minnesota State Colleges and University Board policies require students to have complet-
ed courses in grades 9 through 12, including one year of arts (visual arts and the performing arts of the-
ater, music, dance and media arts).

As admissions policies for higher education often drive what is being taught in high schools, these policies
can also help increase course offerings in the arts at the K-12 education levels.

Arts Assessment

While most states consider the arts as part of the basic or core curriculum (according to the Artscan database,
44 states and the District of Columbia require schools or districts to offer instruction in the arts), only Kentucky
uses a statewide exam to assess students in the arts. Kentucky’s statewide assessment program helps ensure
school accountability for student achievement of the state’s academic expectations. The Core Content for Arts
and Humanities Assessment, developed by Kentucky educators, is based on Kentucky's Learning Goals and
Academic Expectations and has been influenced by the National Standards for Arts Education, the National
Assessment of Educational Progress Arts Assessment Framework, and current work from other states.2

While Kentucky offers guidance in the form of a state-level test that some states may want to consider,
eight states – Arizona, Montana, New Hampshire, New Jersey, Ohio, Oklahoma, Pennsylvania and
Washington – have chosen to pursue arts assessment at the district level.3 In Oklahoma, the state
changed from a statewide test to requiring districts to test each student in grades 3-8 in the fine arts and
report the results to the state board on an annual basis.4

In Washington, legislation requires that by the end of the 2008-09 school year, “districts must have ele-
mentary, middle and high school assessments or other strategies to assure that students have an opportu-
nity to learn the essential academic learning requirements in...the arts.” This legislation prompted action
from the Washington State Department of Education, which has now developed performance-based
measures for the arts in education.5

Using No Child Left Behind Funds to Support the Arts

Arizona’s “content-rich curriculum” initiative is investing $4 million in comprehensive school-reform
funds (Title I-F) and Title V under No Child Left Behind (NCLB) to support arts education improvement
efforts at 43 schools throughout the state. The initiative is based on the success of Tucson’s Opening Minds
Through the Arts program, which received federal support from the Department of Education’s Arts in
Education Model Development and Dissemination Program.6
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According to Arizona State Superintendent Tom Horne, “I wanted to prevent schools from narrowing
their curriculum. Because I had discretion over the comprehensive school reform funds, I could put those
[funds] into arts programs. Tucson’s district-level success with Opening Minds Through the Arts was
instrumental in getting this done because it provided evidence that an investment in the arts can help nar-
row the achievement gap between ethnic groups and raise achievement levels in high poverty schools.”7

Former Education Secretary Rod Paige, in a letter to state and local superintendents in 2004, reminded
them that the arts are a core academic subject under NCLB, and as such, are eligible for Title I and other
NCLB funds, citing Arizona’s use of Title I support to replicate the Opening Minds Through the Arts
model statewide. More recently, Secretary of Education Margaret Spellings has affirmed the flexibility of
federal education funds to support the arts.8

However, some indications show that NCLB continues to have an impact on arts education. From the Cap-
ital to the Classroom, released recently by the Center on Education Policy, found that 22% of school dis-
tricts surveyed had reduced time spent on art and music as a result of the demands of NCLB.

A Summary of Policymaker Perspectives on Arts Education

ECS conducted telephone interviews with 21 policymakers from across the country to better understand
their orientation to arts in education.9 The policymakers often expressed support for the arts in education;
however, many did not perceive a demand among their constituents for new policies supporting an
increased arts presence in the public school curricula. Even if such demand were to increase, policymak-
ers indicated they would need several types of tools and information to produce new policy, including:

1. Research evidence. Policymakers in the ECS survey indicated they would especially like to see research
specific to their own states (or those with similar demographics) showing a link between student par-
ticipation in the arts and academic achievement, dropout prevention and workplace skills. (Current
research findings regarding the benefits of the arts in education are discussed below).

2. Data. The policymakers would like to see data showing the availability of the arts to students in their
states (for example, student-teacher ratios, arts instructional time or the availability of highly-qualified
arts teachers or regular classroom teachers with training in the arts).

3. Policy examples. The policymakers also mentioned examples from other states designed to build dis-
trict capacity, such as professional development in cross-curricular integration of the arts and strate-
gies to encourage teacher collaboration and public-private partnerships.

Examples of the Types of Tools and Information Policymakers Need

A few state coalitions (often including state departments of education and state arts agencies, philanthropic
organizations and arts advocacy organizations) are producing state-specific reports that offer the types of
research, data and policy examples that policymakers in the ECS survey indicated they need. Examples of
states that have issued or will issue reports include California, Michigan, New Jersey, Kentucky, Illinois
and Washington. These reports offer valuable findings, including:

• Examples of challenges posed by decreases in arts enrollments and highly qualified arts teachers, dis-
parities in arts funding and arts course offerings for schools in rural areas or with lower enrollment, and
limited instructional opportunities in dance and theater.

• Illustrative indicators of support for arts education. This state-specific information can be essential in help-
ing to make the case for policymakers and other education leaders to pay more attention to arts education.

The following are examples of reports that states have produced in recent years. These reports can serve
as examples for other states and offer policymakers a view of the types of useful data that such projects are
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capable of yielding. The findings of these reports, which can help to make the case for future state-level
action to increase the arts in education, can be accessed through the ECS Web site (www.ecs.org).

California – In 2005 the California Alliance for Arts Education released Quality, Equity and Access: A Sta-
tus Report on Arts Education in California Public Schools Grades Pre-K through 12. The report identified
state and federal policies that affect visual and performing arts in California public schools, and cited data
that documents the implementation of arts education at the state and district levels. Some key reports that
were cited include:

• The Music for All Foundation’s Sound of Silence report, which found that enrollment in arts education
courses in California decreased by 24.4% from the 1999-2000 through 2003-2004 school years, a loss of
461,806 students. Also according to the report, “many low-income, low performing elementary schools
have curtailed or eliminated general, and in some cases, instrumental music.”

• A study of Oakland schools, which revealed that students who had not met district and state standards
were sometimes excused from music classes to take additional math and language arts courses.

• A 2001 Los Angeles County Arts Commission study, which showed that most of the school districts allo-
cated less than 1% of their total budget to arts education. The study also found that arts education pro-
grams were not coherent or sequential, and were mostly dependent on parent fundraising and grants.

Illinois – The 2005 report, Arts At the Core: Every School, Every Student issued by Illinois Creates, a
statewide coalition of education, business, civic and arts advocates, documents the results of a statewide sur-
vey of superintendents and principals. While the report found almost no opposition to arts education from
superintendents and principals, it identified large gaps between the arts education offered across Illinois
schools and districts. It showed that in general, students in rural areas and in small school districts received
the least instruction in the arts. Lack of funding and time available in the school day were cited by superin-
tendents and principals as reasons for the disparity between their support for arts education and their abili-
ty to provide a comprehensive arts program for students. Illinois Creates issues recommendations regarding
arts assessment, arts specialists at the school level and comprehensive plans for arts education in Illinois.

Michigan – Arts Alive is a survey report commissioned by ArtServe Michigan/MAAE, the Michigan
Council for the Arts and Cultural Affairs, and the Michigan Department of Education in 2001. The report
identified a need for more facilities, materials and supplies; more time for arts education; more certified
arts and visual arts specialists; and more student exposure to dance and theater classes. While the report
found that the rural and urban schools responding to the survey had similar levels of arts education efforts,
schools with larger enrollments had more arts education than smaller schools. Funding remains the major
barrier for schools that want to maintain or increase their arts programs.

New Jersey – The New Jersey Arts Education Census Project (NJAECP), to be released this fall, is a part-
nership of the New Jersey State Council on the Arts, the New Jersey Department of Education, the Geral-
dine R. Dodge Foundation, Playwrights Theatre of New Jersey and the Music for All Foundation. The
NJAECP effort will provide accurate school-level information on arts education to inform policy develop-
ment, to align resources to areas of need, and to ensure that there is equitable access to arts education for
all New Jersey public school children. The initiative encompasses five objectives:

1. Implementing a statewide survey on the current status of arts education in New Jersey public primary
and secondary schools

2. Connecting the survey results with additional demographic information

3. Creating a New Jersey Arts Education Research Center

4. Developing a national model that will link data between states

5. Creating a process to update data annually.
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The research will quantify student enrollment, teachers, time of instruction, facilities, professional development
and policies in arts education programs for each school. It will also track spending patterns over time for arts
education and provide a basis for analyses of the growth or decline of enrollment relative to other school pro-
grams. In addition, economic, demographic, census, school report card and growth forecasts will all be linked
together to provide context regarding additional factors that impact access to arts education in a community.10

Rhode Island – In response to an Executive Order from Governor Lincoln Almond, the Governor’s Lit-
eracy in the Arts Task Force released a report in 2001. This report recommended a variety of strategies to
provide a comprehensive arts education to all Rhode Island students, including identification and coordi-
nation of resources, policy alignment, professional development and public awareness.

Washington – Research from the Arts for Every Student: Arts Education Resources Initiative (AERI), was
released in January 2006 by the Washington State Arts Commission. In it, only half of Washington’s princi-
pals reported an increase in their schools’ capacity to teach the arts over the previous five years. Of the four
arts disciplines, music was taught most often, with visual arts next in frequency, and with very little instruc-
tion in dance or theatre provided at any grade level. In fact, many K-12 students in Washington State are not
receiving any arts instruction. AERI’s research also showed that arts curriculum is often undocumented, and
can disappear when an arts teacher leaves the school. Many schools also struggle with finding and/or train-
ing qualified staff, finding the time for the arts in schedules committed to literacy and math, and allocating
money for the arts in tight budgets. Despite these challenges, educators across Washington State expressed
a strong interest in knowing how to implement high-quality arts education, and said that they needed more
information on curriculum development, arts integration, performance-based assessments and other topics.

The policymakers participating in the ECS survey as well as members of the Governor’s Commission on
the Arts in Education (the “Commission”) recommend additional areas for future research. These include
research and inquiry in teacher preparation, certification and professional development; disparities
between rural and urban arts education opportunities; early childhood education and the arts; state-level
policy-building strategies; civic dialogue and community involvement as relevant to arts education; the
relationship between arts education and the economy; and media strategies to promote arts education.

Additional Areas for Future Research and Inquiry

Teacher preparation, certification and professional development

The training and preparation of teachers for careers in arts education was a top concern for Commission
members, who pointed out that the arts, as a core subject in the NCLB, is subject to requirements for
“highly qualified teachers,” as defined by NCLB. ECS’ Artscan data show that 31 states and the District of
Columbia require that at the elementary level, regular classroom teachers complete coursework or demon-
strate competence in the arts for certification, or that teacher education programs ensure teachers have
completed some coursework in the arts. More information is needed, however, on how these policies are
implemented and how best to fill open teaching positions.

Commission members believe that arts specialists and non-arts teachers need high-quality professional
development to help them achieve highly qualified status for NCLB requirements, and to help them make
important connections between the arts and other subject areas. This is an area in which federal support
under Title II Teacher Quality Enhancement Grants can support professional development for arts spe-
cialists as well as non-arts or general classroom teachers. The evaluation of the North Carolina A+ Schools
Network, a comprehensive school reform initiative that views the arts as fundamental to teaching and
learning, identifies professional development as essential for effective school-wide reform.

While supply and demand data for arts teachers are not available at the national level, districts that offer instruc-
tion in the arts must fill positions within the NCLB standards. Commission members suggest that alternative
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certification may be an option for states to encourage more individuals with a Bachelor’s of Fine Arts degree
(BFA) or a strong arts background to become teachers. While more research is needed to ascertain the impact
and potential of alternative certification programs for the arts, some state-level data document a decline in arts
specialists and indicate that other teachers do not necessarily embrace the arts as part of the curriculum.

For example, based on a statewide survey of school districts, a 2005 report commissioned by the Kentucky
Arts Council and conducted by the Collaborative for Teaching and Learning found that:

• One in nine districts had reduced the number of certified arts specialists over the past five years

• Only one in 17 districts had a qualified dance teacher, and only one in eight had a qualified drama teacher

• In a majority of districts, most teachers did not consider the arts as important as other academic subjects.

Disparities in arts instruction in urban and rural areas and in high-minority schools

Policymakers and Commission members expressed concern over apparent disparities that exist in how
arts education is available in urban versus rural areas. The U.S. Department of Education report, Arts Edu-
cation in Public Elementary and Secondary Schools: 1999-2000 issued by the National Center for Educa-
tion Statistics, indicates that equitable arts education instruction is not provided across urban, suburban
and rural areas. The study found that at the elementary and secondary levels, fewer rural schools offered
music instruction than urban schools, and at the secondary school level, only 6% offered dance instruc-
tion, while only 37% offered dance and theatre.11

These results are consistent with the findings in the Illinois Arts at the Core: Every School, Every Student, report
mentioned earlier in this document on the disparities between arts education in rural and urban areas.12

Academic Atrophy: The Condition of the Liberal Arts in America’s Public Schools, a 2004 report based on
a survey of almost 1,000 elementary and secondary school principals in four states, showed that 33% of all
principals surveyed anticipated future decreases in instructional time for the arts, while only 7% anticipat-
ed increased time. For schools with high minority populations, the projections worsened: 42% of princi-
pals of high-minority schools anticipated future decreases in instructional time for the arts.13

Commission members emphasize the importance of eliminating disparities to ensure that all students have
access to arts education.

Early childhood education and the arts

Early childhood education is part of an increasing number of state policies. During 2005, 26 states and the
District of Columbia increased funding for state and local early education funding programs. Forty-one
states and the District of Columbia currently operate state-funded preschools.14 With the increased state-
level focus on early learning, it is important to remember that the arts have been part of early childhood
education for decades. According to the Arts Education Partnership report, Young Children and the Arts:
Making Creative Connections, the arts play a central role in cognitive, motor, language and social-emotion-
al development.

Members of the Commission believe it is essential to ensure that there is adequate support for the arts in
education in emerging early childhood education policies and practice.

State-level policy strategies for the arts in education

According to the ECS policymaker survey, many policymakers would like to hear from arts advocates,
teachers and parents regarding the importance of the arts to their state and in their schools. An event con-
vened in Ohio in 2005 by the National Endowment for the Arts demonstrated the positive impact of a
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statewide convening and discussion on state policy and the arts in education. This meeting also helped to
produce a report that offers a guide to hosting an event to build statewide support for arts education.15

Arts education to foster civic dialogue and community involvement

Many of the competencies for the arts encompass civic competencies. In addition, the arts provide many oppor-
tunities for civic dialogue and engagement. Governor’s Commission members would like to see more examples
of how the arts can be used to support community involvement, such as “The Americans for the Arts Initiative
Animating Democracy,” which supports the involvement of artists and cultural organizations in civic life.16

Information on arts education and the creative economy

Some policymakers participating in the ECS survey expressed interest in having access to more informa-
tion illustrating the connection between arts education and economic development and competitiveness.
Policymakers and business groups believe in the importance of arts education and its value in preparing
students for the Creative Economy, as defined below.

Media strategies to promote arts education

ECS analysis shows that more work needs to be done to promote arts education in the media. The report,
Media Paints Arts Education in a Fading Light, commissioned by ECS and conducted by Douglas Gould
and Company, is a media analysis of how the arts in education is covered and framed by the media. Rec-
ommendations include increasing the media presence of public officials, arts advocates and researchers.
Focusing on negative stories serves to increase public cynicism and masks the overwhelming number of
successful arts education programs and initiatives. Positive stories can help districts and schools find addi-
tional resources and community support.17

Current Research Findings on the Benefits of Arts Education

The ECS policymaker survey respondents and Governor’s Commission members agree that policymakers
want more information regarding research connecting the arts with improved academic achievement. The
first task is to more effectively communicate and disseminate existing research findings. Since policymak-
ers indicated a preference for research that focuses on their own state – or a state with similar demograph-
ics – a second challenge lies in providing and communicating targeted research to support arts education
policy efforts on a state-by-state or regional basis.

While more work is needed to provide state-specific research findings, policymakers need to be aware that
significant research work already links arts education to stronger overall academic achievement and social
development. Key findings from current research link strong arts education programs to:

• Improved performance in reading and math

— The results of a voluntary survey of SAT test takers reveals that students who take arts courses have
higher math, verbal and overall SAT scores than students who do not take arts classes. Although
more research is needed to interpret the relationship, this study (including use of a large sample size
of one million high school students and use of a meta-analysis methodology to assess the consisten-
cy of the findings over time) offers a foundation for future research on the relationship between
learning in the arts and improved SAT scores.18

— Analysis of the National Educational Longitudinal Study (NELS:88) by University of California
researchers shows a relationship between arts involvement and academic achievement, as indicated
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by better grades and improved standardized test performance. These findings are consistent for stu-
dents from the lowest socio-economic quartile of the 25,000 students surveyed.19

— A study of the Arts for Academic Achievement program in Minneapolis indicated a significant rela-
tionship between arts-integrated instruction and improved student performance in reading and
mathematics for students in grades 3 through 5.20

• Improved student engagement and motivation in school

— A summary of the studies in the Critical Links research compilation reveals a connection between
the arts and increased student engagement and motivation, including improved attendance and edu-
cational aspirations.21

— A series of seven studies in the report Champions of Change consistently shows the power of arts
education to reach students who are disengaged from school, and to help them connect more effec-
tively with their peers.22

— The Arts Education Partnership publication, The Third Space: When Learning Matters, provides evi-
dence of the potential for arts programming in high-poverty schools to create new opportunities for
teaching and learning, and for building communities within and external to the schools.23

• Improved social and civic development

— Critical Links studies also show that students exposed to the arts gain more empathy and self-con-
trol, and develop improved conflict-resolution and social-tolerance skills.24

— Skills that students gain through arts education may be valuable for civic education and the devel-
opment of civic competencies, especially civic skills and dispositions.25 Such competencies include
development of respect and appreciation for other people’s views or perspectives.

• Enhanced economic development and workforce preparation

Sir Ken Robinson, a member of the Commission, describes the importance of the Creative Economy:
“America needs a workforce that is flexible, adaptable and highly creative; and it needs an education sys-
tem that can develop these qualities in everyone.”26

The Creative Economy, which includes industries such as architecture, design, the arts, museums and
the entertainment industry, relies upon people who can think creatively, adapt quickly to new situations
and problem-solve. This industry, which is growing at a faster pace than total U.S. business growth,27

increases the demand for workers with the skills that are gained through the arts in education.

• Improved school climate

— An evaluation of the North Carolina A+ Schools program, a comprehensive school reform initiative
that includes arts education in its reform strategies, supports the idea that the arts can be integrat-
ed into the school curricula, and can create a more positive school culture while also strengthening
ties to surrounding neighborhoods and communities.28

— A series of studies in Champions of Change shows that the arts can help improve the climate for
learning as disciplines and classrooms are integrated and the physical appearance of a school
is enhanced.29

Many of these studies can be found in the Critical Links compendium, which can be found on the Arts
Education Partnership Web site at www.aep-arts.org. An additional resource, Critical Evidence: How the
Arts Benefit Student Achievement, was released in 2006 by the National Assembly of State Arts Agencies
and the Arts Education Partnership. This booklet connects the arts to academic achievement and student
success and can be found at www.nasaa-arts.org.
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Recommendations to Strengthen Arts Education

The Governor’s Commission on the Arts in Education affirms the importance of state education policies
that support the arts. Touching the talent of every student and offering opportunities through arts instruc-
tion both in arts courses and integrated throughout the curriculum is what helps nurture the creative spir-
it upon which our economy is built. While the ECS Governor’s two-year initiative, “The Arts–A Lifetime
of Learning,” has provided a platform for discussing the issues confronting arts education, the next stages
of work are clearly at the state level. As the nation’s premier nonprofit, nonpartisan state education policy
organization, ECS can provide the necessary materials and information to help state policymakers and
education leaders create and support policies that ensure all students will have the opportunity to experi-
ence and participate in the arts during their school careers.

The Commission recommends that ECS:

• Produce annual progress reports to provide updates on the ECS Arts in Education initiative and the
activities identified in this report.

• Work with pilot states to strengthen arts education policies. Potential indicators to identify pilot states
include the level of existing arts education policy support and effective practice, availability of data
related to arts education and the level of support from state and district leaders.

• Develop tools for state policymakers, including in-state data collection and research relevant to the arts
in education, more information on the connection between the arts and academic achievement, and
policy options for supporting the integration of arts into the curriculum.

• Collect data and disseminate information about how states are addressing issues related to arts educa-
tion, including arts assessment and the provision of highly qualified arts teachers.

The Commission recommends that ECS seek additional funding to:

• Produce policy option papers regarding the demand for highly qualified teachers in the arts, including
alternative routes to certification, enhanced professional development, tools for arts specialists and
classroom teachers to integrate the arts in education, and the identification of successful elements of
arts integration in schools.

• Provide further analysis to identify options and tools for assessing achievement in the arts and in other
areas of academic achievement as the result of arts education.

• Expand the Artscan database to include more in-depth, state-by-state information on indicators of
teaching quality and arts assessment at the state and district levels.

• Identify alternative sources of funding for the arts in education.

• Analyze existing national school reform efforts sponsored by foundations and identify the influence of
these reforms on arts education, especially as reform efforts address disparities in urban, rural and
high-minority schools.

• Further explore the connections between arts education and youth civic engagement to include the
ways that arts education programs help develop students’ civic skills and dispositions.

This report will be released at the 2006 ECS National Forum on Education Policy as the culmination of
Governor Huckabee’s ECS Chairman’s initiative. ECS commits itself to sustained attention to the issue of
arts education and will include the issue in future ECS meetings and events, including the National Forum.
ECS will also provide periodic updates of the outcomes of the recommendations of this report.
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“Making arts

education a budget

priority requires an

extraordinary sense

of political will, and

purpose, and

dedication. But none

of us should settle for

having our children

cheated and not

having the capacity

to participate and

be vitally involved in

an arts education as

a part of their total

school experience.

We’ve got an

obligation to touch

the talent of every

child, not just the

handful that fit our

predetermined molds

of what education

should produce.”

Mike Huckabee,
Governor of Arkansas
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